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PROJECT BASED SCIENCE IN THE CONTEXT
OF THE INTERNATIONAL SYSTEMS OF THE RESEARCH PISA, TIMSS

Abstract. Nowadays Kazakhstan faces a formation of the new education system which focused on world
educational practice. This process is initiated by essential changes in the pedagogical theory and practice of teaching
and educational process. The teacher jobs requires new skill as ability to find a right pedagogical method in a wide
range of modern innovative approaches and create a constructive training materials of new generation. This
aspiration of reaching all students spans disciplines, age levels, and all varieties of institutions. Most teachers do so
out of a genuine love for their discipline and a desire to share the wonder of their chosen field with others. Science
teaching is no different than other disciplines in this respect. However, try as we may in science, the lack of diversity
apparent in the statistics of who chooses to pursue scientific disciplines professionally suggests that we still have
much to learn about how to reach all students.

In the last 20 years, international surveys assessing learning in reading, mathematics and science have been
headline news because they put countries in rank order according to performance. The three most well-known sur-
veys are TIMSS, PISA and PIRLS. The main difference between TIMSS and PISA is type of sample and focus of
research. Pupils of the 4th and 8th classes take part in TIMSS. Only 15-year-old pupils of schools (7-12 classes) and
colleges participate in PISA. TIMSS measures the academic knowledge (What? Where? When?), 80% of the TIMSS
tasks are directed to reproduction of knowledge. PISA measures functional competences - ability to effectively apply
knowledge in various life situations, to logically think and draw valid conclusions (Why? What for? As?) to interpret
information schedules and charts, etc. Our teenagers know the school program in biology, but don't understand what
GMO is. They are not bad in calculations, but have problems with statistics... Recently was published results of
PISA-2015, sample is more than 400 thousand teenagers from 57 countries. The rating of Kazakhstan is only in the
fourth ten. Monitoring of quality of education at PISA school is carried out in four main directions: literacy of
reading, mathematical literacy, natural-science literacy and computer literacy. The PISA monitoring allows revealing
and comparing the changes in education systems in the different countries and estimating efficiency of education
strategic decisions. Analyzing our failures in the PISA tasks, scientists have selected the long list of "deficiencies" —
those skills which aren't enough for school students for the successful solution of tasks.

Key words: project, design technology, TIMSS, PISA.

Introduction. Teachers aspire to have all of their students learn. This aspiration of reaching all
students spans disciplines, age levels, and all varieties of institutions. Most teachers do so out of a genuine
love for their discipline and a desire to share the wonder of their chosen field with others. Science teaching
is no different than other disciplines in this respect. However, try as we may in science, the lack of diver-
sity apparent in the statistics of who chooses to pursue scientific disciplines professionally suggests that
we still have much to learn about how to reach all students.

The project method, also discussed under headings like project work, project approach, and project-
based learning, is one of the standard teaching methods. It is a sub-form of action-centered and student-
directed learning and an enterprise in which children engage in practical problem solving for a certain
period of time. Projects, for example, may consist of building a motor boat, designing a playground, or
producing a video film. For the most part, projects are initiated by the teacher but as far as possible they
are planned and executed by the students themselves, individually or in groups. In project work, the
students generate tangible products that frequently transcend disciplinary boundaries and are typically
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displayed to the general public on parents days or at school fairs. Contrary to traditional methods, projects
focus on applying, not imparting, specific knowledge or skills, and more rigorously than lecture,
demonstration, or recitation, they aim at the enhancement of intrinsic motivation, independent thinking,
self-esteem, and social responsibility [1].

A major aim of project-based science (PBS) is to develop students’ thinking and problemsolving
skills by allowing them to solve authentic problems. Students can engage in inquiry-based activities that
require them to generate questions, design investigations, gather and analyze data, construct explanations
and arguments in light of empirical evidence, communicate their findings, and make connections among
ideas (NRC 2000; Minstrell and van Zee 2000) [2, 3].

Features of PBL include students initiating learning with an illstructured problem, using the problem
to structure the learning agenda, using the instructor as a metacognitive coach, and working in collabo-
rative groups. Ill-structured problems are those in which V the initial situations do not provide all the
information necessary to develop a solution; V there is no single right way to approach the task of prob-
lemsolving; V as new information is gathered, the problem definition changes; and V students are never
completely sure that they have made the best selection among solution options.

Project-based learning (PBL) is a student-centered pedagogy that involves a dynamic classroom
approach in which it is believed that students acquire a deeper knowledge through active exploration of
real-world challenges and problems.[1] Students learn about a subject by working for an extended period
of time to investigate and respond to a complex question, challenge, or problem [2]. It is a style of active
learning and inquiry-based learning. PBL contrasts with paper-based, rote memorization, or teacher-led
instruction that simply presents established facts or portrays a smooth path to knowledge by instead posing
questions, problems or scenarios.

Thomas Markham (2011) describes project-based learning (PBL) thus: "PBL integrates knowing and
doing. Students learn knowledge and elements of the core curriculum, but also apply what they know to
solve authentic problems and produce results that matter. PBL students take advantage of digital tools to
produce high quality, collaborative products. PBL refocuses education on the student, not the curriculum—
a shift mandated by the global world, which rewards intangible assets such as drive, passion, creativity,
empathy, and resiliency. These cannot be taught out of a textbook, but must be activated through expe-
rience" [3]. James G. Greeno (2006) has associated project-based learning with the "situated learning" per-
spective [4] and with the constructivist theories of Jean Piaget. Blumenfeld et al. elaborate on the pro-
cesses of PBL: "Project-based learning is a comprehensive perspective focused on teaching by engaging
students in investigation. Within this framework, students pursue solutions to nontrivial problems by
asking and refining questions, debating ideas, making predictions, designing plans and/or experiments,
collecting and analyzing data, drawing conclusions, communicating their ideas and findings to others,
asking new questions, and creating artifacts" [5] (Blumenfeld, et al., 1991). The basis of PBL lies in the
authenticity or real-life application of the research. Students working as a team are given a "driving
question" to respond to or answer, then directed to create an artifact (or artifacts) to present their gained
knowledge. Artifacts may include a variety of media such as writings, art, drawings, three-dimensional
representations, videos, photography, or technology-based presentations.

Proponents of project-based learning cite numerous benefits to the implementation of its strategies in
the classroom — including a greater depth of understanding of concepts, broader knowledge base, impro-
ved communication and interpersonal/social skills, enhanced leadership skills, increased creativity, and
improved writing skills. Another definition of project-based learning includes a type of instruction, where
students work together to solve real-world problems in their schools and communities. Successful prob-
lem-solving often requires students to draw on lessons from several disciplines and apply them in a very
practical way. The promise of seeing a very real impact becomes the motivation for learning [6].

John Dewey initially promoted the idea of "learning by doing". In My Pedagogical Creed (1897)
Dewey enumerated his beliefs regarding education: "The teacher is not in the school to impose certain
ideas or to form certain habits in the child, but is there as a member of the community to select the
influences which shall affect the child and to assist him in properly responding to these.......I believe,
therefore, in the so-called expressive or constructive activities as the centre of correlation" [7] (Dewey,
1897). Educational research has advanced this idea of teaching and learning into a methodology known as
"project-based learning". Blumenfeld & Krajcik (2006) [8] cite studies by Marx et al., 2004, Rivet &
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Krajcki, 2004 and William & Linn, 2003 state that "research has demonstrated that students in project-
based learning classrooms get higher scores than students in traditional classroom".

PISA is one of the largest educational surveys in the world. Although initially envisaged as a means
of supplying OECD countries with data on which to base policy, more non-OECD than OECD countries
took part in PISA 2009. Its size, coupled with the prestige of the OECD name, has led to what Grek
(2009) called ‘a taken-for grantedness’ about the education indicators it produces. However, it is worth
remembering that the OECD is, as its name suggests, dedicated to economic growth, co-operation, and
development. PISA reflects OECD aims, with an emphasis on economic priorities, and the drive to create
efficient education systems, offering value for money, and producing quality outputs. As Bonnet (2002)
noted, studies such as PISA are appealing to policy makers because of a belief that countries with effective
education systems become successful economies. Bonnet’s point is not about the strength (or weakness) of
such a relationship, but that political interest in cross-national studies is largely derived from economic,
not educational, interests. An economic perspective is apparent in the selection of reading, mathematics,
and science as the key skills or competencies for future life (the corollary of this selection being that
subjects such as social science, foreign languages, art and music do not provide students with key life
skills). Similarly, the desire to compare education systems and measure value for money or ‘added value’
can be traced to the economic priorities of the OECD.

PISA (Programme for International Student Assessment) - an assessment of mathematical, natural-
science and reader's literacy of 15-year-old students. The research is conducted by OECD 3-year cycles
since 2000. Kazakhstan has experience of participation in two PISA-2009 and PISA-2012 projects.

In comparison with PISA-2009 Kazakhstan has improved results in the direction mathematical and
natural-science functional competence of school students. Growth of an indicator of effectiveness on
mathematical literacy has made 27 points (2009 - 405, 2012 - 432 points) and 25 points on natural scien-
ces (2009 - 400, 2012 - 425 points).

Will present 8 261 15-year-old students of 232 organizations of secondary education including from
16 NICHES to PISA-2015 Kazakhstan.

TIMSS (Trends in International Mathematics and Science Study) - an assessment of quality of
mathematical and natural-science education of pupils of the 4th and 8th classes. It is carried out by 4-year
cycles since 1995.

In TIMSS-2011 the GPA of the Kazakhstan fourth-graders in the direction mathematical literacy has
made 501 and 495 - natural-science competence (on 1000 mark system). Eighth-graders on mathematics
have gathered - 487, on natural sciences - 490 points.

9 890 Kazakhstan school students from 179 schools of all regions of the country will take part in
TIMSS-2015 (the 4th classes — 4 852 people, the 8th classes — 5 038 people).

Kazakhstan was presented by 5780 15-year-old school students and students of 16 regions of the
country (189 schools and 27 colleges). The OECD doesn't range the country on the gained points. The
main reason of this assessment is to show progress of educational systems all around the world. In com-
parison with PISA-2012 the Kazakhstan participants of the international test have shown progress in all
directions of a research. Growth on mathematics has made 28 points and to natural sciences - 31 points.
The trend of progress of mathematical and natural-science competences remains at the high level. In 2012
progress in comparison with 2009 made 27 and 25 points respectively. The highest rate of a gain of points
in PISA-2015 was shown by our 15-year-old students on reader's literacy (+34). It has become possible
thanks to the "National plan of action for development of functional literacy of school students" realized at
the request of the Head of state and actions for transition to the updated maintenance of school education.
Thus, target indicators of the state program of development of education and science, the strategic plan of
the Ministry of Education and Science for 2014-2018 where expected values have been provided in 440
points on mathematics (fact 460), 430 on natural sciences (456), 400 on reader's literacy (427) are reached.
Besides, all 15-year-old school students Nazarbayev Intellectual Schools (2 061 people) have for the first
time taken part in the PISA-2015 project. Their influence on the general results of Kazakhstan has been
corrected in proportion to a share of pupils of NIS from total number of pupils of the republic [9].

Their influence on the general results of Kazakhstan has been corrected in proportion to a share of
pupils of NICHES from total number of pupils of the republic. Indicators of school students of NICHES
on mathematics and natural sciences are in the top ten of the leading educational systems (Singapore,
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Hong Kong, Macau, the Chinese Taipei, Japan, etc.). Participants from Nazarbayev of intellectual schools
on mathematics have gained 523, to natural sciences - 517 and to reading 492 points. Results of Kazakh-
stan are presented to PISA-2015 on the closed questions. The full and deep analysis with concrete con-
clusions and recommendations will be presented in the National report in 2017. 70% of the questions
PISA estimate abilities to apply knowledge. Earlier it was reported that the Kazakhstan pupils of 4 classes
have taken the seventh place on mathematics and the eighth place on natural sciences in TIMSS. Pupils of
57 countries have entered the international monitoring research of quality of school mathematical and
natural-science education of TIMSS (Trends in Mathematics and Science Study) [10].

In the last 20 years, international surveys assessing learning in reading, mathematics and science have
been headline news because they put countries in rank order according to performance. The three most
well known surveys are TIMSS, PISA and PIRLS. The first to be run was TIMSS (Trends in International
Mathematics and Science Study) in 1995, although it was a successor of international studies going back
to the 1960s. TIMSS is now repeated every 4 years and tests learners of 10 and 14 years old. It is managed
by the International Association for the Evaluation of Educational Achievement (IEA). Next came PISA
(Programme for International Student Assessment) in 2000, with a survey that is repeated every three
years. This survey assesses learners who are a little older — aged 15 — and are nearing the end of compul-
sory secondary education. It assesses performance in reading, mathematics, science and problem solving.
Special focus is placed on one of these areas in each year of assessment. PISA is a project of the Orga-
nisation for Economic Cooperation and Development (OECD). Each participating country has an agent
that runs the survey — in the UK, it is the National Foundation for Educational Research (NFER) — which
invites a sample of schools to take part.

What are the benefits of international surveys? Governments need to know what is going on in the
systems for which they are responsible. Leaders have to decide where to allocate resources according to
greatest need. International surveys could help them to make better decisions based on clearer data. The
announcement of performances has had a significant impact on national discussions about education
systems and policies. Schools and teachers can reflect on a survey’s global analysis and consider recom-
mendations for good practice. The surveys obtain supplementary information through questionnaires and
correlate this with the test results. For example, PISA 2012 states that lack of punctuality and truancy are
negatively associated with test performance, and makes recommendations regarding learner engagement.
National research and professional development programmers often use the data from the international
surveys as a starting point.

Every year or two, the mass media is full of stories on the latest iterations of one of the two major
international large scale assessments, the Trends in International Mathematics and Science Study (TIMSS)
and the Program for International Student Assessment (PISA). What perplexes many is that the results of
these two tests - both well-established and run by respectable, experienced organizations - suggest diffe-
rent conclusions about the state of U.S. mathematics education. Generally speaking, U.S. students do
better on the TIMSS and poorly on the PISA, relative to their peers in other nations. Depending on their
personal preferences, policy advocates can simply choose whichever test result is convenient to press their
argument, leaving the general public without clear guidance.

Now, in one sense, the differences between the tests are more apparent than real. One reason why the
U.S. ranks better on the TIMSS than the PISA is that the two tests sample students from different sets of
countries. The PISA has many more wealthy countries, whose students tend to do better — hence, the
U.S.’s lower ranking. It turns out that when looking at only the countries that participated in both the
TIMSS and the PISA we find similar country rankings. There are also some differences in statistical
sampling, but these are fairly minor.

There is, however, a major distinction in what the two tests purport to measure: the TIMSS is focused
on formal mathematical knowledge, whereas the PISA emphasizes the application of mathematics in the
real world, what they term “mathematics literacy." As a consequence, it would not be surprising to find
major differences in how students perform, given that some countries’ teachers might concentrate on
formal mathematics and others’ on applied mathematics.

But the real surprise is that these differences may not matter quite as much as we might suspect. For
the first time, the most recent PISA test included questions asking students what sorts of mathematics they
had been exposed to, whether formal mathematics, applied mathematics, or word problems. After
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analyzing the new PISA data, we discovered that the biggest predictor of how well a student did on the
PISA test was exposure to formal mathematics. This is a notable finding, to be sure, since the PISA is
designed to assess skill in applied rather than formal math. Exposure to applied mathematics has a weaker
relationship to mathematics literacy, one with diminishing marginal returns. After a certain point, more
work in applying math actually is related to lower levels of mathematics literacy.

Why these unexpected results? One reason might be that students need to be very comfortable with a
mathematical concept before they can apply it in any meaningful way. One cannot calculate what
percentage of one's income is going to housing without a clear understanding of how proportions work. It
appears that a thorough grounding in formal mathematical concepts is a prerequisite both to understanding
and to using mathematics.
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A. M. Abauesa, JI. E. Anyaposa, I'. U. Epua3zaposa, A. M. 3ubi1apeBa
Kazak MeMitekeTTiK KbI3/1ap IeAarornkaiblK yHuBepcuTeTi, 97 sxkansl 0i1iM OepeTin MemilekeTTik Mekemeci

_ PISA, TIMSS XAJIBIKAPAJIbI 3BEPTTEYJIEP
KYUECIKOHTEKCIHJAEI'T 2KOBAJIAY TEXHOJIOTI'USICBI

AnnHoranus. Kasipri tagma Kasakcranma onemaik OiutiM Oepy KeHICTIriHe OarbITTaaFaH jkaHa OLIIiM JKyheci
KaJIBIITACKINT Keyedi. by mporece oKy-TopOre MpOIECiHIH [TeAarorMKaiblK TCOPHICH MEH TOXKIpUOECiHIe eneyJi
e3repicTep apKbUIbl XKypemi. byn karmaiima myfamiM OYTIiHTI »Kac YpPHNAKThIH Ka3ipri 3aMaHfbl WHHOBAIUSIIBIK
TOCUIIEpiH OKY MarepualliapblH KeH CHEKTPiHJIE KypacThIpyblHa Hazap aynapy kepek. bimim Oepy Taxipubecinne
OKYy MaTepHaJIJIapbIHBIH YKaHa TYPJICPIH MaibIHAAY, ONapbslH (QYHKIMIAPEl MEH 3EPTTEY SIICTEPiH ©3repTy OuTiM
MO/JICPHHU3AIMACHIHBIH (’KaHAPTBUTYBIHBIH) O1pi OOJBIN TaOBUIAIEI.

Bepinren tancelpManapabl 93ipiey MEH OnapAbl KoimaHy Kesinnme xaibikapanblk PISA, TIMSS-tiy xanbik-
aparbIK CAJIBICTBIPMAITBI 3EPTTEYJICPIHIH TallChIpMaap XYHECiHe HEeTi3Ieny Kepek.

TIMSS nen PISAHBIH HeTi3ri aifbIpMaIIBUIBIKTAPBl 3€PTTEYIIH IpIKTENyiMEeH XoHE OHBIH (OKYCHIMEH Oaiina-
HBICTBI.

TIMSS-ke 4-muni xoHe 8-CHIHBIN OKyIIbLIapbl Karbicaabl. PISA-ra Tex 15 »xactarbl (7-12 CBIHBII) MEKTeI
OKYIIBITAPEl MEH KOJUICIDKIC OKUTHIHAAP KaThicambl. TIMSS eseMi akageMusuiblk Oimim Oosbin TaObuiagbr (He?
Kaiina? Kaman?), TIMSS ranceipmanapeiasin 80% Oimimal xkanreipTyFabarbiTTanrad. PISA emmemi ¢yHkumo-
HAJIABIK KY3BIPETTUTIK OOJBIN TaObUTAIBl, SFHH TYPJi OMIpJiK jkarmaiiapaa OLTIMAI THIMOI KojmaHa Olutyre,
JIOTHKAJIBIK JYPBIC OWiayFa jKoHe YPhIC KOPBITHIHABLIAP *kacail Oinyre HerizaenreHn (Here? He ymin? Kanaii?), ax-
naparThIK KeCTeNepIi, quarpaMmainapabl, T.0. Aypbic Tajinay, TyCiHaipy (MHTepnperanysiiay). bizaiH xxacecnipimuep
Omonorust OoWbIHITA MeKTen OarmapiamaceiH Outeni, 6ipak ['MO-HBIH He ekeHiH TyciHOeini. Onap ecenreynepi
JKaKCBI XKYprizeni, Oipak MaHUIYJSIMS MEH CTaTHCTHKara oHail Oepimemi 57 emmeH 400 MBIHFa JKYBIK JKacecCHipiM
kateickaH PISA -2015 6iniM Oepy jky#eciH 3epTTey HOTHKECI OChIHAM.

Ochbl anpIHFaH peRTHHT eceOi OOMBIHIITA O13/iH €1 TeK TOPTIHIII OHIBIKKA 1TiHI.

Mekrenreri OiTiM camacklHBIH MOHUTOpHUHTICI PISA TepT Herisri OGarbITTa KYpri3ijeai: OKy cayaTThUIBIFHI,
MaTEMaTHKAIIBIK CAyaTThUIBIK, )KaPaThUIBICTAHY-FBUIBIMH CayaTThUIBIK dKOHE KOMITBIOTEPIIIK CayaTThUIBIK,
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PISA 3epTTeyi MOHUTOPHHITIK OOJIBINT TaOBLIAIBI, OJ TYPJI elfep e OO KaTKaH OuTiM Oepy *KyHenepiHaeri
e3repicTepli aHbIKTayFa, CAJIBICTHIPYFa *oHE OimiM Oepy caidachlHAAFbl CTPATETHSIIBIK MEIIMICPAIH THIMIUTITIH
Oaranayra MyMkiHmik Oepemi. Fameimmap PISA TtamnceipmanapeiHIarsl OUTiM alylIibLUIapAbIH KiOepreH Kareiepine
Tangay jkacaraH KesZe, "TamIIbUIBIFBI' Ti3IMIH KYPacTBHIPHIN, OKYIIbIIApFa KOWBUIFAH MIHAETTEPAl COTTI NIy
YIIH.OKETICTIENTIH JaF IbUIapabl aHBIKTAIl Oepi.

Tyiiin ce3aep: xo00a, )xobanbik TexHomorus, TIMSS, PISA.

A. M. Adonuesa, JI. E. Anyaposa, I'. 1. Epna3apoBa, A. M. 3uasi1apeBa

Kazaxckuil rocyjapcTBEHHBIH dKEHCKUH Me1aroruuecKuii yHUBEPCUTET,
KT'Y «O6meobpazoBarenbHast mkoia» Ne97

INPOEKTHBIE TEXHOJIOI'NX B KOHTEKCTE MEXKAYHAPOJAHBIX CUCTEM
HNCCIEJOBAHUSA PISA, TIMSS

AnHoTanus. B coBpemennom KazaxcraHe mueT cTaHOBICHHE HOBOW CHCTEMBI 00pa30BaHUS, OPHEHTHPOBAH-
HOW Ha MHPOBOE 00pa30BaTeNFHOE MPOCTPAHCTBO. DTOT MPOLIECC COMPOBOXKIACTCS CYIIECTBEHHBIMHI N3MEHEHUSIMH B
MEearorMyecKor TEOPUH U MPAKTUKE YIeOHO-BOCIUTATEIBHOTO TIPoIlecca. B 3THX YCIOBHSIX YUHUTEII0 HEOOXOIMMO
OPHUCHTHUPOBATLECA B IIHNPOKOM CIICKTPEC COBPEMEHHLIX MHHOBAIIMOHHBIX IMOAXOJA0B K KOHCTPYUPOBAHHIO y‘le6Hle
MaTEepHUAIIOB HOBOTO MOKOJECHUs. [I0Ar0TOBKA HOBBIX BUJIOB YYCOHBIX MAaTEPHUAIOB, U3MECHCHHE UX (DYHKIWIA U CIO-
co0OB HCITONIL30BaHMS B 00pa30BATEIbHON MPAKTUKE SBISIFOTCS OJHOW M3 COCTABISIONIMX MOJCpPHHU3AIMUA 00pa30-
BaHus. [Ipu pa3paboTke W UCIOJIE30BAaHUH JTAHHBIX 3aJlaHA HEOOXOIMMO OPHEHTHUPOBATHCSA HA CUCTEMY 3aJaHUM
MEXITyHApOAHBIX cpaBHUTENbHBIX HccienoBanuii PISA, TIMSS. OcnoBHeie otimmuaus TIMSS u PISA cBszaHBI €
BEIOOpKOIT 1 Pokycom mccnenoBanuii. B TIMSS nmpuanMarot yuactre yueHukH 4-x u 8-X kinaccoB. B PISA yugact-
BYIOT TOJNBKO 15-meTHue ydammecs mkon (7-12 xmaccel) u xomwtemkeit. TIMSS 3amepsier akageMudyeckne 3HaHUS
(Uro? I'ne? Korna?), 80% 3amanmnit TIMSS HanpasieHsl Ha BocnpousBezienue 3Hanuid. PISA 3amepsier ¢yHkumo-
HaJIbHBIC KOMIIETECHIINY - YMEHHE 3((PEKTHBHO IPUMEHSITH 3HAHUS B Pa3IMYHBIX )KH3HEHHBIX CUTYAIUAX, JIOTHUECKH
MBICJIUTh W JieniaTh oOocHoBaHHble BbIBOABI ([Touemy? 3auem? Kak?), uHTEpnpeTupoBath HHGPOPMAIMOHHBIE
rpaduky U AuarpaMmbl ¥ jip. Hamm nmogpocTky 3HaIOT MIKOJIBHYIO [TPOrpaMMy 1O OMOJIOTHH, HO HE MOHUMAIOT, YTO
TaKo€ FMO OHI/I HCIJIOXO MPOM3BOJAAT BBIYMCIICHHA, HO JICTKO MOAAArOTCA Ha MaHUIIYJIAIUU CO CTATUCTHUKOM. ..
TaxoBbI pe3ysbTaThl uccienoBanus oopasoBanusi PISA-2015, B koropom y4yacTBoBano okoisio 400 Thic. HOAPOCTKOB
u3 57 crpaH. B monyumBmIeMCs pPEWTHHIe HAIlla CTpaHa OKa3ajach JIMIIb B YETBEPTOM JAecsATKe. MOHUTOPHHT
KayecTBa 00pa3oBaHus B Mmikoie PISA mpoBomuTcs MO 4eTHIpEM OCHOBHEIM HAIIPABIICHUSIM: TPAMOTHOCTH YTCHUS,
MaTeMaTUYeCKasi TPaMOTHOCTh, €CTECTBEHHOHAYYHAS TPAMOTHOCTh U KOMITBIOTEPHAs TPaMOTHOCTh. MccnenoBanue
PISA sBnsieTcs MOHUTOPHHTOBBIM, OHO ITO3BOJISICT BBISIBUTH M CPABHHUTH M3MCHEHUS, MPOUCXOJIIINE B CHCTEMaxX
00pa3oBaHus B pa3HbIX CTPaHaX M ONCHUTH 3((HEKTHBHOCTh CTPATETMUSCKHUX pPEIICHUH B 00JacTH 0Opa3OBaHMUS.
AHanu3upys Hallld Heycnexu B 3agaHusix PISA, yueHble BBIICTIIN JITUHHBIA CIIUCOK «IE(PUIINTOBY» — T€X HABBIKOB,
KOTOPBIX MIKOJIBHUKAM HE XBaTaeT LIS YCIIEIIHOTO PEeIICHHS 3a1ad.

KiroueBblie ciioBa: nmpoekt, mpoektHas Texnonorusi, TIMSS, PISA.
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